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Executive Summary  
1. What is this policy about?  

At Haberdashers’ Academies Trust South our main aim is to ensure that all children feel happy, safe, and 

cared for while they are at school, so they can learn well and prepare for their future. 

We believe that everyone in our school community—children, staff, and families—plays an important role in 

creating a calm and respectful environment where learning can take place without disruption. When 

children feel secure and supported, they are more able to concentrate, develop their skills, and achieve their 

best. 

This policy covers how we aim to promote a positive culture in our schools for all our young people and also 

explains how we respond to behaviour that impacts the learning of others.  

2. Who is this policy for?  

This policy is relevant to:  

• Parents/guardians 
• Children/young people 
• Staff 

• Governors 
• Any additional services working with our young people/children 

 

3. What does this policy mean for pupils and families / staff?  

Setting out our principles in this policy helps everyone understand the expected learning behaviours in our 

classrooms and the approaches the school might make if behaviour impacts the learning of others.  

Each school will apply its own culture for learning policy following the principles and approaches described in 

this document including their own responses to behaviour that impacts the school environment or learning 

and safety of a pupil or others. 

The policy outlines the approaches our schools will take to incidents of a serious nature including the use of 

internal out of circulation or fixed term suspensions, managed moves and off-site directions.  

4. How is the policy used in practice?  
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Having clear and consistent expectations, helps create a calm and positive environment where children can 

learn and feel confident. The policy supports staff and students in creating this environment and also makes 

it clear to everyone how the school will respond when behaviour impacts the learning of others including if a 

serious incident is involved. 

5. What should pupils, guardians or staff do if they need help or have a concern?  

This policy should be looked at together with the Culture for Learning Policy for the individual school.  Any 

further support, questions or concerns should be raised with the school in the first instance.  In secondary 

schools this could be with the Head of Year/Hub or the senior leaders responsible for pastoral. In primary 

schools this could be the class teacher or phase leader. Any concerns regarding external suspensions should 

be raised with the Principal.  

6. Where to access further information   

Further information can be found on the individual school’s website.  

The following documents from the Department for Education may be useful: 

• School exclusions: guide for parents - GOV.UK 

• Suspension and permanent exclusion guidance 

• Arranging Alternative Provision - guide for LAs and schools 

 

Scope 
This is an aligned policy. The principles set out at the start apply to all our schools and to all our staff. The 

specific school policy  can also be found on the school website. 

Principles 
These principles should be read in conjunction with the principles set out in our approach to bullying as well 

as our SEND, Equity, Equality, Diversity and Inclusion strategy.  

Rationale 
At the Haberdashers’ Academies Trust South, we aim to ensure that all our pupils are happy and safe at school 

so that they can flourish and be successful in their future lives. For this to happen all pupils and staff have the 

right to learn and teach within a supportive, disruption free environment. Every one of us has a responsibility 

to ensure that we uphold this standard and create a positive culture for learning for all our pupils and staff. 

An effective culture for learning must be in place for high quality teaching learning to take place and for 

children to reach their potential.  

In our schools we have high expectations for the learning culture for all pupils, and these are reinforced 

through our core values of aspiration and achievement, self-discipline, personal responsibility and mutual 

respect.  

Our focus will be on fostering the development of positive behaviours and where standards fall short, we will 

act swiftly to ensure that any behaviour impacting on the learning culture is identified and supported.  

Implementation 

https://www.gov.uk/government/publications/school-exclusions-guide-for-parents
https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://assets.publishing.service.gov.uk/media/67a1ee367da1f1ac64e5fe2c/Arranging_Alternative_Provision_-_A_Guide_for_Local_Authorities_and_Schools.pdf
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Each of our schools has its own culture for learning policy. However, each is expected to adhere to statutory 

guidance related to behaviour, suspensions and permanent exclusions and alternative provision. This 

includes any placements considered a formal direction. This framework outlines the principles which 

underpin these policies. It is formed of three parts:  

• Part 1: Culture  

• Part 2: Promoting positive culture for learning 

• Part 3: Responding to behaviour which impacts the learning environment 

• Part 4: Responding to incidents of a serious nature 

 

Part 1: Culture 

The culture that we foster within our schools is critical to ensuring a positive learning environment. Positive, 

fully inclusive relationships are central to this. Schools with a fully inclusive culture ensure that values remain 

at the forefront of everything they do and that these are communicated often. Staff and students feel 

supported, safe, cared for and known as individuals. There is a high level of trust, and schools work in 

partnership with parents/guardians. 

Leaders in these schools are great role models for other staff and students and have the highest of 

expectations for themselves and each other.  

In all our schools we strive to create the positive culture described above.  

We recognise that transition points can be difficult. We manage these times carefully to ensure maximum 

support, particularly for vulnerable pupils.  

Part 2: Promoting a positive culture 

Great teaching and clear expectations will provide a secure framework for promoting a positive culture.   

Maintaining consistency and high standards ensures that everyone feels safe. It is therefore important that 

any Culture for Learning policy is clearly understood and easily applied. Securely delivering our Haberdashers 

Principles in every classroom, every day, is critical to securing positive learning environments and classroom 

culture.  

Our approach to positive behaviour starts with high expectations and the explicit teaching of learning 

behaviours. These could include the following: 

• Establishing and maintaining positive meaningful relationships with pupils 

• Establishing positive relationships between pupils 

• Communicating with respect and courtesy within the school community 

• Ensuring high expectations of ALL pupils 

• Ensuring all pupils feel that they are valued, have a sense of belonging and see themselves as an 

integral part of the school community 

• Explicit teaching and modelling of social and emotional behaviours to support pupils in understanding 

their emotional responses and enable self-regulation 

• All members of the school community conducting themselves in a safe and responsible manner at all 

times 

• Seeking and valuing the voices of our pupils and parents/guardians  

 

Commented [SM1]: I like that this has been 
highlighted, 

Commented [SM2]: Can we add something in this 
section about the importance of pupil and parent 
voice? 



 

4 
 
 

Within this, each of our schools has identified its own ‘non-negotiables’ and has communicated the rationale 

for these to all stakeholders. They should be displayed clearly for all to see.  They will be fair to everyone and 

consistently applied but with due regard for any reasonable adjustments which may be needed.  

Part 3: Responding to behaviour that impacts the learning environment 

Each school will apply its own culture for learning policy in responding to behaviour where it impacts on the 

school environment or learning and safety of self and others. Their policy will reflect their context.  

However, there is an expectation that each policy will include the following approach: 

• Language within the policy will be positive and will not use terminology such as ‘binary’ or ‘zero 

tolerance’. 

• An understanding that some pupils will find self-regulation more challenging than others. They will be 

supported with reasonable adjustments where appropriate. Reasonable adjustments will be 

considered on an individual basis and in line with guidance without compromising expectations for all 

as referenced in Section 2 and in line with our statutory safeguarding duties. 

• A graduated approach to supporting pupils who find it difficult to meet expectations. This approach 

will include all key stakeholders (including the SENDCO where appropriate) and will be supported by 

a staffing structure which enables senior leaders to have a holistic overview. In this way the right 

support is implemented at the right time in a connected and deliberate way; 

• An approach which puts the voice of the pupil as an integral part of the process of support and decision 

making.  

• A graduated approach to sanctions which is time specific, and which supports pupils to meet 

expectations and have access to timely additional support where needed; 

• A prioritisation of the restorative approach between pupils and staff or pupils and pupils to enable 

individuals to identify how to address any challenges that might be impacting on a positive learning 

culture and to be supported to do so. 

• A strong partnership with parents/guardians  to work collaboratively to support our pupils to reach 

our expectations. Our starting point is that parents / guardians will be informed of any serious 

incidents unless there is a very good reason for them not to be. In this case agreement should be 

sought from the CEO not to inform parents/guardians. 

• Engagement with external agencies / other schools as and when required. For rare emergency 

incidents police involvement may be required. This will be handled sensitively and carefully and the 

CEO must be informed if such a situation has occurred. For serious incidents which are not 

emergencies, the Schools Liaison Officer should be informed, where one is allocated. Decisions 

regarding police involvement in such incidents should involve discussion with relevant parents 

/guardians. 

 

Part 4: Responding to incidents of a serious nature 

• It may sometimes be necessary to exclude a pupil from a lesson or from school. This should be rare, 

and statutory guidance must be followed. Our schools will try to avoid lengthy suspensions or 

protracted periods of time out of lessons / school. This often causes additional challenges.  

• The use of exclusion as a sanction will be graduated, except in the case of a serious one-off incident. 

• All exclusions are accompanied by a reintegration meeting. It is vital that parents / guardians are 

included in such a meeting and every effort should be made to support their attendance. These 
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meetings are also graduated, with a more senior member of staff leading them on each occasion. Any 

re-integration from a final warning exclusion should be led by the Principal.  

• The provision of an internal ‘exclusion’ room can be beneficial. Where these are in place, meaningful 

work must be provided so that pupils do not fall behind in their learning. Sometimes these are used 

as a neutral act, in providing time for a pupil to write a statement or calm. 

• Each of our schools is involved with Local Authority Managed Move protocols but we are mindful of 

the need to be proactive with the use of these if they are genuinely to avoid a further or permanent 

exclusion. 

• Our schools may issue a formal off site direction to improve behaviour. This will be rare but if this is 

the case, they will follow statutory and Trust guidance, and will set out clearly in their own behaviour 

policies, the process for implementing this decision.  

• All our schools monitor behaviour and exclusion data on a regular basis. This helps us to be proactive 

in supporting pupils before their behaviour becomes habit forming and in ensuring that any 

concerning patterns, such as the over representation of groups, are addressed proactively. The 

analysis of such data can enable us to understand why a pupil is (or appears to be) experiencing  

persistent challenges in meeting expectations. The reasons are many and varied and can include 

factors such as undiagnosed need and wider contextual circumstances. It is our responsibility to 

understand these causes so that we can support every pupil to be the best version of themselves. 

•  On extremely rare occasions pupils may need to be restrained for their own safety and that of others. 

Our schools follow the DfE Restrictive Intervention guidance.    

 
Haberdashers’ Crayford Primary Culture and 

Behaviour Policy 

Policy Details  

Policy Title: Crayford Primary Culture and Behaviour Policy 

Last amendment date: July 2026 
Owner  Principal  

Approved by:  LGB 

Next review date: July 2027 

 

Scope 

The intended scope of this policy is for Haberdashers’ Crayford Primary School.  

Rationale 

At Haberdashers’ Crayford Primary, we ensure every pupil feels safe, valued, and supported, fostering an 

environment where they thrive academically and personally. A positive school experience is built on strong 

relationships, high expectations, and a shared responsibility for maintaining a respectful, disruption free 

atmosphere. 

Guided by our core values of respect, collaboration, honesty, resilience, belonging, and responsibility, we build 

a culture where positive behaviour is encouraged and reinforced. Our relational and trauma-informed 

approach recognises behaviour as communication. When pupils face challenges, we respond swiftly with clear 
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boundaries and support, helping them regulate emotions, express needs constructively, and engage positively 

with learning and peers. 

Our policy equips children with tools to manage emotions and make thoughtful behavioural choices. By 

nurturing positive relationships, we strengthen their sense of belonging and create a secure environment. 

Great teaching, alongside clear routines and expectations, provides the foundation for a safe, supportive 

school community. 

 

Aims  

• Create a safe and secure learning environment where behavioural challenges and escalations are minimised 

by fostering emotional growth, promoting consistency, trust, and belonging. 

•  Establish a safe, predictable learning environment through clear boundaries with appropriate, relevant 

consequences that teach, encourage responsibility, reflection and are reparative.     

• Empower children by supporting and equipping them with strategies to regulate their emotions, express 

their needs constructively, build positive relationships, and manage their behaviour.  Maintaining high 

standards for all children and providing additional support where needed. 

Expectations 

Expectations of staff 

• Model behaviours that reflect the school’s core values of respect, collaboration, honesty, resilience, 

belonging, and responsibility, providing children with positive role models. 

• Recognise behaviour as communication, responding empathetically and ensuring consequences are 

logical, restorative, and focused on learning, while considering each child's needs and capacity. 

• Foster self-esteem through positive relationships, celebrating children’s growth, and supporting them 

to reach their full learning potential. 

• Deliver a challenging, engaging, and inclusive curriculum. 

• Create a safe, stimulating environment with consistent routines and interactions that support 

learning. 

• Provide proactive support through clear instructions, emotional regulation techniques, and inclusive 

practices to prevent challenges. 

• Engage in ongoing professional development to deepen understanding of relational approaches and 

contribute to their implementation and development.  

• Work collaboratively with parents and carers ensuring clear communication of behaviour in school 

and support in place.  

• Record behaviour incidents on the Child Protection Online Management System (CPOMS). 

• The Senior Leadership Team will support staff in responding to behaviour incidents when needed. 
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Expectations of students 

• Respect others treating peers, staff, and the school community with kindness and consideration. 

• Demonstrate the school values, showing respect, collaboration, honesty, resilience, belonging, and 

responsibility in daily actions. 

• Take responsibility for their actions, making amends when necessary, and striving to make positive 

choices. 

• Engage positively in learning, trying their best, and contributing to a calm, productive classroom.  

• Use strategies to regulate feelings and seek support when needed. 

• Contribute to a safe environment by following routines, respecting boundaries, and upholding 

expectations, contributing to a safe school environment for all.   

• Celebrate achievements by recognising both personal and collective successes within the school 

community. 

Expectations of parents 

• Support their child in understanding and upholding the values and expectations outlined in the policy. 

• Communicate any changes in circumstances that may impact their child’s behaviour at school. 

• Work in partnership with the school to help their child take responsibility for their actions and repair 

any harm caused by their actions. 

• Encourage their child to recognise and celebrate their own contributions, as well as those of others, 

within the school and wider community. 

Implementation 

Create a safe and secure learning environment where behavioural challenges and escalations are minimised 

by fostering emotional growth, promoting consistency, trust, and belonging.  

Staff across the school maintain consistent routines, approaches, and expectations, fostering a calm, safe, and 

predictable learning environment where every child is ready to learn. Children are supported through a 

positive and proactive approach that ensures their readiness, reinforced and made accessible through visual 

and alternative communication methods. 

 

We recognise that every child strives to do their best. When a child appears disengaged or off task, it is often 

due to uncertainty, unmet needs, or distractions rather than intentional defiance. As adults, we proactively 
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minimise ambiguity and ensure clarity in expectations. Consistent routines and clear instructions create 

security and understanding, allowing all children to engage meaningfully in their learning.  

 

 

Establish 100% using least invasive techniques and scripting:  

To support children in following class expectations and upholding school values, we employ the least invasive 

techniques from our hierarchy of interventions. These quick, discreet responses avoid putting non-compliant 

students in the spotlight, assume positive intent, and prevent unnecessary conflict. 

  

Consistent and predictable interactions are maintained through scripting. Building on this, we check for 

understanding (CfU) and ask clarifying questions to support learning and behaviour. 
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Recognising and celebrating children's successes   

Celebrating children's successes strengthens their sense of belonging, motivation, and self-worth within the 

learning community. A relational approach values recognition that is inclusive and meaningful, highlighting 

individual and community progress, effort, and contributions rather than just outcomes. By fostering authentic 

praise, collective celebration, and encouragement without comparison, we create an environment where 

every child feels seen, valued, and inspired to continue their learning journey. 

Children who show behaviours that reflect our school values can be rewarded through:  

· A good news postcard home 

· House Points  

· Teacher/adult to phone and speak to parent/carer 

· Photocopy a piece of work to take home 

· Sent to show other adults/class their learning 

· Golden table: Children who show our values at lunchtime (in the dining hall and playground) win raffle 

tickets. The raffle tickets will be drawn, and names will be called out in Celebration Assembly on a 

Friday and 8 children from each key stage will sit on the Golden Table on Friday lunchtime. 

· Receive recognition in Celebration Assembly by receiving a values certificate and being nominated for 

a gold star award for going above and beyond expectations. 

 

Excellent behaviour 

Each classroom has a visual representation on display in the form of a diamond that recognises behaviour and 

learning that go beyond the minimum expectations of day-to-day behaviour and consistently show an 

understanding of the core values. Children who exhibit these positive behaviours are rewarded by moving 

their name up the diamond. Children who reach the top of the diamond visit the Principal to explain the 

excellent behaviour they have demonstrated and which value it relates to. These children are rewarded with 

their name and the reason for their nomination recorded in the golden book, which is read out in the 

Celebration Assembly. The child also receives a golden star to wear on their school uniform. 

 

 

Establish a safe, predictable learning environment through clear boundaries with appropriate, relevant 

consequences that teach, encourage responsibility, reflection and are reparative.    



 

10 
 
 

At Haberdashers’ Crayford Primary, we uphold high expectations for behaviour, ensuring a safe and productive 

learning environment through clear, consistent boundaries that build trust, security, and a strong sense of 

belonging. When unexpected behaviours arise, we respond with thoughtful consequences, related to the 

behaviour and designed to guide children in understanding their actions, taking responsibility, and restoring 

relationships and repairing any harm caused by their actions.  

Behaviours  Consequence and support  

• Speaking / making noise when the 
class teacher is talking.  

• Shouting out to teacher 

• Shouting out to pupil  

• Chatting to friend  

• Opting out of work 

• Ignoring the teacher  

• Out of seat without permission (at 
teachers' discretion).  

• Low level distracting or disruptive 
behaviour  

• Entering and exiting the classroom 
in a disorderly manner.  

• Disorderly in school environment / 
transitioning.  

• Disrespectful to adults (including 
cover teachers)  

• Discourteous to others.  
 
 

We use the least invasive technique possible:  
- Non-verbal intervention.  
- Positive group correction.  
- Anonymous Individual Correction.  
- Lightning-quick public correction.  

 
Up to 2 verbal reminders of expected behaviour. 
 
Zones of Regulation tools when required. 
 
Praise and encouragement for expected behaviours. 
 
 
  

Continuous behaviours listed above 3rd reminder: Reset with Support 
The child will now need to reset.  Zones of regulation tools 
may support the child to regulate their emotions and a 
reflection will support the child to understand the impact of 
their behaviour and the expectations.   
 
Restorative / Reparative action where required and 
appropriate. 
 
Child returns to class or playtime once regulated and where 
appropriate restorative / reparative actions have taken 
place.  They are given a fresh start and supported by the 
adult as required.     
 

• Extreme disruption in class.  

• Leaving the classroom without 
permission.  

• Swearing (either verbally or with 
gestures).  

• Racist / homophobic / 
discriminatory language  

• Stealing  

• Spitting  

Detention with the class teacher or a member of the senior 
leadership team (determined by the class teacher). 
In detention, children will be supported to reflect on their 
behaviour, consider the zones of regulation tools that may 
support them in a similar situation, and, where appropriate, 
they will be supported to repair any harm caused by their 
actions and restore relationships.  Where appropriate, 
children will be encouraged to use their knowledge from 
‘Myhappymind’ to consider their behaviours.   
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• Deliberately damaging property of 
school or others. 

• Being physical with another child.  

• Continuous low-level disruption 
following a reset with support.  

• Refusal to reset with support. 

• Bullying 
 
 

 
Discussion with child around the use of language or action 
needs to occur in the first instance as they may not 
understand what they are saying or the impact.   
 
Class Teachers will communicate with parents who will be 
able to work with the school to support children to 
understand and uphold the school values. 
 
 

Persistent physical or unkind interactions 
with another person.  
 
Swearing or verbally abusing any member of 
staff. 
 
Ongoing disruption in class despite 
detention being given. 
 

Internal Exclusion   
Meeting with parents., class teacher with SLT to discuss 
behaviour, targets for child and support they will be given to 
achieve their targets.   
 
2-week class teacher report with clear and concise targets 
for child.  This will support to recognise the child's successes 
and identify any difficult times for them.  
 
Pastoral Support with targets on report and recognising and 
implementing support required, e.g. zones of regulation 
tools, or nurture club.     
 

3 detentions within one half term 
 
 

Report with class teacher (2 weeks)   
Meeting with parents, class teacher and phase leader discuss 
behaviour, targets for child and support they will be given to 
achieve their targets.   
 
2-week class teacher report with clear and concise targets 
for child.  This will support to recognise the child's successes 
and identify any difficult times for them.  
 
Pastoral Support with targets on report and recognising and 
implementing support required, E.g. zones of regulation 
tools, or nurture club.     
 

3 detentions whilst on report 
 

Principal’s report (1 week)  
 
Meeting with parents, class teacher and Inclusion Lead to 
discuss behaviour, targets for child and support they will be 
given to achieve their targets.  
 
Daily discussion of report with Principal (Inclusion 
Lead/phase leader).   
 
Referral to appropriate specialist service for outreach 
support with behaviours seen.  
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Less than 60% of targets achieved whilst on 
Principal's report 

Meeting with Principal and parents to discuss report.  
 
Biweekly team around the family meetings with parents, 
class teacher, member of SLT and external professionals to 
review support in place and further support.  
 
Bespoke behaviour plan.   
 
Weekly 1:1 pastoral support and regular check-ins.   
 

Ongoing disruption in internal exclusion.  
 
 

Parents called into school for immediate meeting to discuss 
child’s behaviour.  If their child continues to be disruptive, 
they will be externally excluded for the rest of the day.   
 

Dealing with serious incidents 
We do not accept any form of serious assault 
on children or staff. 
 
Physical assault on staff.  
 
Physical assault involving the use of an 
implement.  
 
 
 

External Exclusion  
1 day for first incident, increasing to 2, 3, 5 and 10 days for 
further incidents, possibly resulting in permanent exclusion 
after the 10-day exclusion. 
  
Reintegration meeting with parents.  
 
We have the right to take measures to keep children and 
staff safe.  These measures include: 

· The legal right to confiscate inappropriate items 
from children such as mobile phones and jewellery 

· The  has the right to search groups of children if they 
suspect one of them is carrying an offensive weapon 

· A legal duty on schools to make provision to tackle 
all forms of bullying 

 

Detentions typically occur during break or lunch but are adjusted based on the behaviour and individual 
needs of the child. When appropriate, they incorporate restorative practices and reflection to support 
personal growth and understanding. 

 
Restorative consequences focus on repairing harm and fostering learning, helping children understand their 
actions, take responsibility, and make amends. By promoting empathy, trust, and self-regulation, this 
approach supports emotional growth and strengthens relationships, and supports the wellbeing of all.  
 

 
Reparative consequences help children make amends and learn from their actions, restoring trust through 
meaningful acts like apologising or fixing what was damaged. This approach fosters empathy, accountability, 
and social understanding. 
 

 

Behaviours that challenge 

If a pupil’s behaviour becomes unsafe, staff will seek support from colleagues and the senior leadership team, 

prioritising de-escalation and restoring a safe learning environment. If there is a risk of harm, the pupil may 
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be removed, focusing on reducing stimulation and demand through a calm, non-confrontational approach. If 

refusal persists and the risk remains, physical intervention may be necessary to prevent harm or significant 

disruption. All interventions are recorded on CPOMS, reported to parents, and followed by staff debriefing 

with SLT. 

Empower children by supporting and equipping them with strategies to regulate their emotions, express 

their needs constructively, build positive relationships, and manage their behaviour.  Maintaining high 

standards for all children and providing additional support where needed. 

Zones of Regulation and MyHappymind are curriculums designed to help children understand their own and 

others' emotions, providing strategies for self-regulation, co-regulation, and overall well-being. These 

curriculums teach children that all emotions are valid and equip them with tools to manage their behaviour, 

offering support where needed. Together, they create a comprehensive approach to emotional and mental 

well-being, helping children not only understand, recognise, and regulate their emotions but also build long-

term resilience and positive mental health habits. 

MyHappymind focuses on building positive mental health habits and resilience through understanding how 

the brain works and developing a growth mindset. This program, backed by the NHS and based on the latest 

research in neuroscience and positive psychology, aims to support children's mental health and well-being. 

Key features include: 

• Proactive Approach: Building resilience and self-esteem before challenges arise. 

• Science-Based: Utilizing research-backed strategies to teach children about brain function and 

emotional management. 

• Whole-System Support: Involving parents and teachers to create a supportive environment. 

• Engaging Content: Incorporating lessons, quizzes, songs, and animations to make learning fun and 

interactive. 

The goal of MyHappymind is to equip children with the skills and tools they need to thrive in life, fostering 

positive behaviours and mental well-being. 

Zones of Regulation is a comprehensive social-emotional learning curriculum designed to help children 

develop self-regulation and emotional control. It categorises emotions and states of alertness into four 

coloured zones: 

• Blue Zone: Low states of alertness, such as feeling sad, tired, or bored. 

• Green Zone: Calm and alert states, such as feeling happy, focused, or content. 

• Yellow Zone: Elevated states of alertness, such as feeling stressed, excited, or anxious. 

• Red Zone: Extremely heightened states of alertness, such as feeling angry, panicked, or elated. 

This program provides a common language for discussing and understanding emotions and regulation, using 

visual aids to help children recognize and manage their emotions. It offers practical strategies and activities to 

improve self-awareness, emotional understanding, and problem-solving skills, fostering a supportive and 

inclusive learning environment. 

Collaborative Working  



 

14 
 
 

Positive relationships and a sense of belonging naturally encourage positive behaviours. When challenges 

persist, we collaborate with parents/carers and specialist professionals, including SEMH partners, Horizons 

outreach support, MHiST, CAMHS, and other relevant services, to provide tailored guidance. 

Communication of policy 

1. Audience -Staff 

• Message: Staff follow a consistent framework to understand and respond to children's 

behaviour appropriately. 

• Where communicated: Website, intranet, induction materials, CPD. 

• When communicated: At the start of each academic year and revisited with ongoing CPD. 

• How communicated: A clear policy outlining roles, responsibilities and practical 

implementation strategies.   

.   

2. Audience - Parents 

• Message: Parents understand the school's approach to behaviour support and their role in 

fostering positive behaviour.   

• Where communicated: Website, parent school agreement, welcome packs, parent 

workshops and coffee mornings. 

• When communicated: During admission and through annual reminders. 

• How communicated: A clear policy detailing shared responsibilities and strategies for 

supporting children's behaviour. 

Monitoring and evaluation 

• Who will be responsible for monitoring: Principal and Inclusion Lead 

• How it will be reported: Logs on CPOMs 

• Who will be responsible for reporting to the Local Governing Board: Principal/Inclusion Lead and 

Phase Leaders 

• How often the policy will be reported on in one year: Termly as part of the safeguarding report. 

• How the policy will be monitored: Weekly reports from CPOMs, lesson visits, pupil voice. 

• When and how the policy will next be reviewed: Annually 

Related documents 

• Safeguarding Policy 

• Exclusions Policy 

• SEND Policy 

Legislation and guidance 
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The policy is based on advice from the Department of Education on: 

• Behaviour and discipline in schools 

• Searching screening and confiscation 

• Equality Act 2010 

• Use of reasonable force 

• Supporting children with medical conditions 

 


